while analyzing the reports of students actually engaged in learning. Scores on the Synthesis-Analysis scale were positively related to performance on prose and verbal learning tasks, note-taking efficiency, college gradepoint-average, and ACT scores (Ribich, 1976; Schmeck, Ribich, & Ramanaiah, 1977; Schmeck & Grove, 1978 Craik's (1977) concept of elaboration of encoding, which refers to the richer (i.e., more complex, more extensive) information processing which can occur at any given level of processing. Likewise, Elaborative Processing seems similar to Craik and Lockhart's (1972) Type II rehearsal, which differs from Type I rehearsal in that it is more elaborative and less repetitive. Weinstein (1975 Weinstein ( , 1977 has been working with a similar dimension in the context of academic study. Scores on this scale were positively related to lecture-learning, verbal-learning, and subjective organization (Ribich, 1976; Schmeck, Ribich, & Ramanaiah, 1977) Individuals earning high scores on the Study Methods scale review regularly, read all assignments, attend all lectures, and generally &dquo;study&dquo; a lot. Unfortunately, as Craik and Tulving (1975) Ribich (1976) and Schmeck and Grove (1978) have reported that Synthesis-Analysis is positively related to prose retention, college gradepoint-average, and ACT examination scores; but the Study Methods (Ribich, 1976; Schmeck, Ribich, & Ramanaiah, 1977) and to college grade-pointaverage and ACT examination scores (Ribich, 1976; Schmeck & Grove, 1978) . Also, the assumption that high scores on the scale indicate attention to details and specifics received mild support from the finding of a -.22 correlation between scores on the Fact Retention scale (Schmeck, Ribich, & Ramanaiah, 1977) and on Pettigrew's (1958) Category Width Scale, indicating that those who score high on Fact Retention show a tendency to organize information into narrow (specific) categories.
The importance of laboratory studies of the type reported by Schmeck, Ribich, and Ramanaiah (1977) and Ribich (1976) (Watson & Glaser, 1964) (Schmeck, Ribich, & Ramanaiah, 1977 (Watson & Glaser, 1964 (Watson & Glaser, 1964) . In addition, students were &dquo;debriefed&dquo; at the end of the second session (i.e., given a description of the purpose of the study and given an opportunity to ask questions concerning the goals and procedures of the study).
Results and Discussion
Since separate analyses for males and females revealed no sex differences, only the combined analysis will be reported. (1976) reported a positive correlation between Elaborative Processing and one measure of elaboration, i.e., &dquo;subjective organization&dquo; (Tulving, 1962 Gough's (1957) California Psychological Inventory were also included in the present study. Domino (1968 Domino ( , 1971 reported that students high on Achievement-via-Independence perform best in classes which emphasize ideas, discussion, and independent thinking. Since these are the same activities attributed to individuals who score high on the Synthesis-Analysis and Elaborative Processing scales, it was predicted that these scales would correlate positively with the Achievement-via-Independence scale. Likewise, Domino (1968 Domino ( , 1971 (1974, 1975) . The final version is composed of 45 true-false items which deal with information-seeking behaviors and other behaviors generally indicative of curiosity in the academic setting. Vidler and Rawan (1975) Questionnaire, and the Manifest Anxiety Scale. Students were debriefed at the end of the study and given an opportunity to ask questions regarding the goals and procedures of the study.
Since separate analyses of the data from male and female students revealed no sex differences, only the results of the combined analysis will be presented. Table 3 (1976) formerly demonstrated that the scale is also positively related to subjective organization. Although it is not indicated in Table 3 , a detailed Downloaded from the Digital Conservancy at the University of Minnesota, http://purl.umn.edu/93227. May be reproduced with no cost by students and faculty for academic use. Non-academic reproduction requires payment of royalties through the Copyright Clearance Center, http://www.copyright.com/ Schwartz (1975) (Gough, 1957, p. (Gough, 1957, p. 9) . Ribich's (1976) finding that Synthesis-Analysis is positively related to note-taking efficiency. Malin and Malin (1976) Schmeck and Grove (1978) 
